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Abstract

o University academics confront particular challenges in providing case 
management education for practice with people who have multiple and complex 
health and social care needs. The contributions of both the social work and 
nursing professions toward the development of the hybrid case management 
paradigm has resulted in a diverse multi-disciplinary environment.  The expansion 
in social care and organisational restructuring has also seen the recruitment of 
case managers without any formal professional level education in health and 
social services.  The diversity in experience, education and expertise within 
service systems presents challenges for multi-disciplinary practice and 
communication.  In this context mechanisms that promote discourse about 
common frameworks and language that represent practice have heightened 
importance.  While case management is not a profession, member organisations
provide a practitioner community of interests and a mechanism for information 
sharing and discourse about practice issues and standards.  Education also has a 
role in multi-disciplinary discourse.  Tertiary courses can provide access to 
continuing education pathways and thus address the diversity of practitioner 
experience and education.  This paper discusses the origins, context and 
approaches of educators within a Canadian and an Australian University toward 
continued professional education offered to case management practitioners. 



Comparative themes
The story so far…

o Emergence of case management
o A hybrid service paradigm
o Practitioner diversity
o Influencing practice discourse
o Meeting educational demand
o Two educational hybrids
o Employer collaboration
o Teaching - philosophy, approach, objectives
o Student outcomes and experiences



Emergence of case 
management
Common forces in social service provision:
o deinstitutionalisation
o managerialism

Unique contextual forces:
o Australia – 1985 

n ageing and disability sectors Commonwealth 
Government Home and Community Care (HACC)

o Canada – 1994
n motor vehicle insurance – from tort to 

compensation



A hybrid service paradigm

o Origins in social work and nursing

o A distinctive service approach
o Diverse systems – goals, ideology, 

structure and functions
o Inherent conflicts – intra-agency, inter 

agency, interdisciplinary



Practitioner diversity

o Social work

o Nursing
o Allied health

o Other…for example…
n CSU - Unqualified case managers
n U of M - Insurance adjudicators



Pathway from carer to career



Influencing practice discourse
Between the cracks?

o Professional identity
n Organisational mandate and policy
n Position requirement
n Individual practitioner qualifications

o Professional associations
n Identity beyond current position

p Certification & regulation
n Information sharing – sector developments
n Discourse – practice and research
n Guidance – standards, codes

o Professional education



Meeting educational demand

o Sector demand and target students
n CSU – community care practitioners
n U of M – accident compensation corporation

o Objectives - standards and accreditation
n CSU – COPS – HACC framework, AIHCW, CMSA
n U of M – Corporation restructuring, rehabilitation counselling (US 

CRCC)
o Access

n Awards - Certificate, U/G & P/G subject
n Geographic

p Distance Education – print, web based, electronic communication
p Classroom – ext. & block, campus and work sites

n Educational pathways
p Transfer credits – entry and completion
p Prior Learning Assessment 
p Flexible study option – practicum, reading program, group seminar 

participation



Two educational hybrids

Student
Employer

Higher Education Contribution 
Scheme (HECS) 
Student
Employer

Funding

Enrolled
Employee sponsored 

Undergraduate
Postgraduate
Associate students
Employee sponsored

Students

Extended Education 
Commercial division

Faculty of Arts
Human services discipline

Section

University Certificates (2) 
6 subjects

Single subjectOffering

Canada
University of Manitoba

Australia
Charles Sturt University



Two educational hybrids cont.

Entry transfer credits - 50%

Prior Learning Assessment

Entry – not applicable

Exit – 8 point subject 
toward CSU award

Articulation

& credit

Classroom

oextended

oblock

Distance mode

oPrint

oWeb based
oElectronic communication

Mixed - distance & 
classroom
oblock

Delivery mode

Canada
University of Manitoba

Australia
Charles Sturt University



Employer collaboration

o University level professional education 
n vs technical or in service vocational training
n University regulations and standards
n long term sustainability of educational program

o Employer sponsorship 
n fees and outcomes
n agenda – organisational change, professional staff development
n dual accountability – academics & students
n line manager support – learning culture, workload, staff release

o Curriculum relevance
n knowledge, theory and practice
n applications recognisable to students 
n management links to agency policy, practice and career paths

o Teaching delivery 
n location – convenience and seclusion
n scheduling and work release
n Participant mix – professional exchange



Example: learning objectives 

U of M Case Management Certificate

o Students will:
n understand case management as a process, including its 

theories and techniques; 
n develop core case management skills; 
n recognize client-centered services as a value working concept; 
n appreciate diversity in client populations and the need for 

flexibility in program responses; 
n develop a working knowledge of service planning with 

community and institutional health and social service systems; 
n develop effective communication, organizational, and group 

process skills to facilitate working with teams, diverse work 
groups, and inter-and intra-organizational committees; and

n develop knowledge and skills as case managers in specialised
fields of practice. 



Teaching philosophy 

Andragogy vs pedagogy
Helping adults learn (Knowles 1970)

o Independent self directed learners
o Experience a rich resource for learning
o Readiness to learn  due to social roles

o Wanting immediate application
o Problem based (Caffarella 1994, Cross 1981) 



Teaching strategies

o Reflective learning
n Individual – skills audit
n Small groups – skill feedback
n Assignment feedback and revision

o Practical/hands on
n Case management teamwork

o Build on experience & expertise
n Participant diversity – disciplines, roles, locations

o Integrate theory and practice
n Devise case study and apply theory



Student outcomes and 
experiences

Outcomes of practitioner/students:
o 89% complete
o 86% achieve a pass and higher
Experience of practitioner/students:
o Subject materials 6.2
o Workshop 5.9
o Teaching 6.2
o Content – theory etc. 5.9

(Scale 1 extremely poor and 7 extremely good)



Student experiences cont.

Best aspects:

o Subject content
o Presentation of content

o Teaching strategies
n Small groups, discussion, colleagues, 

activities, case studies

o Application to practice



Participant comments

Gave me a framework for considering and 
evaluating case management.

Importance of strengths based approach.
Theory to support stages in practice.
Gave me a structure which hopefully I can draw 

on in my workplace.
Challenge to stop and really consider what I am 

involved in and taking on personal challenges 
to take more responsibility for the process and 
not just blindly follow agency procedures.


